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How We Teach Children to Keep Safe at RPPS (including EYFS)
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Key School Contact Details

Responsibilities listed below are for the whole school, including the EYFS.

Designated Safeguarding Lead

Designated Safeguarding Lead  Phil Cooper, Head of Upper School — phil.cooper@rpps.co.uk
(DSL)

Deputy Designated Safeguarding Leads (DDSLs)

Sam Challenor Deputy Headteacher — sam.challenor@rpps.co.uk
Amy Bull Deputy Headteacher — amy.bull@rpps.co.uk
Rebecca Leviston Head of Lower School — rebecca.leviston@rpps.co.uk

Company Director with Responsibility for Safeguarding Matters

Theo Brehony Managing Director — theo.brehony@gardenerschools.com

Safeguarding Governor Theo Brehony, Managing Director — lead governor for
safeguarding and child protection

SEND Governor Angela Drew, Director of Education — lead governor for SEND

Online Safety Governor Angela Drew — lead governor for online safety, filtering and

monitoring, and Al

For the purposes of this policy, the Proprietor is Maria Gardener, supported by the Board of Directors
(Gardener Schools Group Ltd). The School also has a Governing Body, and safeguarding
responsibilities apply equally in respect of the Proprietor, Directors and Governors.
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Ravenscourt Park Prep School is committed to providing a safe and secure environment for our pupils
and we have policies and procedures in place to ensure this. We are mindful of the children's welfare
and safety at all times, from the aspect of their lessons and curriculum, as well as their pastoral care
throughout the school day and everything we do has a child-centred approach. This document
summarises how children may be taught about safeguarding and how they are given opportunities to
voice their opinions. It has been written by the DSL in conjunction with Subject Leaders for Computing
and ICT, Personal Social Health Emotional & Economic Education, Early Years Foundation Stage,
Science, Music, and the Educational Visits Officer. Particular attention is given in this summary
document to school practices that help children to adjust their behaviours in order to reduce risks or,
in the case of younger children, for the adults to take appropriate steps to protect them.

We pride ourselves on being a school that really listens to all the children in our care. Teachers at RPPS
are expected to listen to pupils and to take seriously and act appropriately on any concerns they may
have. All teachers are given training in safeguarding and child protection as part of their induction,
which is refreshed every year in line with Hammersmith & Fulham Local Safeguarding Children
Partnership's guidance. The training includes guidance and advice on listening to children and what to
doif a child discloses, or indicates that they wish to disclose, to a member of staff. All staff are required
to read our Safeguarding Policy and Procedures document which provides further guidance in this
area. We also ensure that we regularly cover contextualised scenarios that directly relate to challenges
the children we work with may encounter, and real-life RPPS scenarios.

1.1 Personal, Social and Emotional Development (PSED) and Personal
Social Health Emotional & Economic Education (PSHEE)

Through our PSED (EYFS), PSHEE and RE schemes of work we promote the Spiritual, Moral, Social and
Cultural (SMSC) development of our pupils, as well as actively promoting a range of values and virtues.
We establish a strong school ethos supported by effective relationships throughout the school and
provide relevant activities beyond the classroom. Pupils are encouraged to regard people of all faiths,
races and cultures with respect and tolerance. We teach pupils to understand that, while different
people may hold different views about what is 'right' and 'wrong', all people living in England are
subject to its law. Our school's ethos and teaching support the rule of English civil and criminal law and
we do not teach anything that undermines it. Pupils are made aware of the difference between the law
of the land and religious law. We promote the fundamental societal values of democracy, the rule of
law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs, and
we encourage children to challenge opinions or behaviours in school that are contrary to fundamental
values based on respect, tolerance, acceptance and democracy. We build critical thinking and
respectful debate, helping pupils recognise manipulative/extremist narratives and know how to seek
help, consistent with our Prevent Duty.

Through our provision of PSED (EYFS) and PSHEE:
* we enable pupils to develop their self-knowledge, self-esteem and self-confidence, as well as
their ability to critically assess information they are exposed to;

* we enable pupils to distinguish right from wrong and to respect the civil and criminal law of
England;

* we encourage pupils to accept responsibility for their behaviour, show initiative, and to
understand how they can contribute positively to the lives of those living and working in the
locality of the school and to society more widely;

e we enable pupils to acquire a broad general knowledge of and respect for public institutions and
services;

e we promote further tolerance and harmony between different cultural traditions by enabling
pupils to acquire an appreciation of and respect for their own and other cultures;

* we encourage respect for other people;

* we encourage respect for democracy and support for participation in the democratic processes,
including respect for the basis on which the law is made and applied in England.
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As a result, our pupils develop:

* an understanding of how citizens can influence decision-making through the democratic process;

* an appreciation that living under the rule of law protects individual citizens and is essential for
their wellbeing and safety;

e an understanding that there is a separation of power between the executive and the judiciary,
and that while some public bodies such as the police and the army can be held to account
through Parliament, others, such as the courts, maintain independence;

* an understanding that the freedom to choose and hold other faiths and beliefs is protected in
law;

* an acceptance that other people having different faiths or beliefs to oneself (or having none)
should be accepted and tolerated, and should not be the cause of prejudicial or discriminatory
behaviour;

* an understanding of the importance of identifying and combatting discrimination.

The aspects of safety in the PSED/PSHEE curriculum include creating a supportive environment where
children are comfortable sharing their ideas and being confident in having a voice. The PSHEE scheme
allows children to raise concerns via the class forum or with the teacher. Children are regularly
canvassed on their opinions as well as whether they feel they have the necessary and effective channels
of communication open to them. Their comments are fed through the school council's elected
members and then acted on. We also provide an annual survey for the children throughout the school
to complete, to better understand what is working well for them and to also provide them with the
opportunity to share where we might make further improvements and developments.

PSHEE further promotes pupil voice through weekly class reflection time which gives the children the
opportunity to reflect on their experiences during the week. Children can speak to their class teacher
and issues are sensitively managed. This allows discussion and self-reflection on learning and social
issues to think about individual and group targets. This creates a purposeful environment where
uninhibited, respectful, non-judgemental engagement with one another is promoted: the cornerstone
of effective safeguarding in practice. It builds upon relationships and a sense of community and fosters
inclusivity. Staff are also trained in supporting children with mental health and wellbeing issues which
can manifest themselves in many ways. Teachers provide the opportunity for children to discuss any
worries or anxiety they may have and are trained to listen, to support and not to lead the discussion.

If, following any discussion, it was felt that a child required further support, the school would follow
guidance from our Safeguarding Policy, our Behaviour, Rewards and Sanctions Policy and our AEND
Policy. Both Heads of Section are adept at running personalised pastoral sessions for the children. If
further support was required, the child may be recommended for Play Therapy which can be offered
within the school day by a trained specialist. The school may also reach out for Early Help, or, for
families with more complex or overlapping needs, the targeted Family Help level introduced by
Working Together to Safeguard Children, from local authority resources such as Children's Services or
Child and Adolescent Mental Health Services (CAMHS).

Attendance and safety

We teach children that regular attendance keeps them connected to trusted adults and support. We
explain how to get help if they or a friend are struggling with coming to school, and we remind them
they can speak to their teacher, Head of Section or the DSL so we can act quickly to support them.

1.2 Relationships and Sex Education (RSE) Provision

Through our Jigsaw PSHEE Scheme, assembly slots and Growing Up Safe Programme, we teach
Relationships and Sex Education, from Reception through to Year 6, in an age-appropriate and
sensitive manner. All staff providing RSE have been trained to ensure consistent provision via our whole
school approach and parents are consulted throughout. Please see the RSE policy and curriculum for
more information.

Page 4 of 9



RPPS — How We Teach Children to Keep Safe
Child-on-child abuse education

We teach children how to recognise and report behaviours that are never “banter”: bullying (including
cyber-, prejudice-based and discriminatory bullying), sexual harassment, the making or sharing of
nudes/semi-nudes (including those generated using Al), upskirting, initiation/hazing, and coercive
control. We use age-appropriate scenarios so pupils can name behaviour, set boundaries, and seek
help early. We explicitly reassure pupils they will be taken seriously, not blamed or made to feel they
are “creating a problem”.

1.3 School Council

The School Council gives the children opportunities to discuss how they would like the school to
improve, and these ideas are considered by the elected members of the school council who help with
putting ideas into action. The school council is a student body with democratically elected members
which meet to discuss issues relating to the school and the pupils themselves. It provides an active
student voice to be present throughout the school, capturing ideas from all year groups and tangibly
demonstrates democracy to our children.

1.4 Computing and Online Safety

Our ICT curriculum recognises that in today's society, children, young people, and adults interact with
technologies such as mobile phones, iPads, generative Al tools and the internet on a daily basis and
experience a wide range of opportunities, attitudes and situations. The exchange of ideas, social
interaction and learning opportunities involved are greatly beneficial to all, but can occasionally place
children, young people and adults in danger.

All children at RPPS are taught about the safe use of electronic equipment and access to the internet,
and are made aware, in an age-appropriate way, of the School's mobile phone-free approach during
the school day and why it exists. Safe use, including awareness of cyber bullying and basic cyber
security habits (such as not sharing passwords), is specifically covered within the curriculum and the
school holds a Parents' Seminar on e-safety and cyberbullying every other year, either led by teachers
or specialists from companies like ChildNet.

Taking guidance from Keeping Children Safe in Education (KCSIE 2026), we ensure the 4Cs of online
risk (Content, Contact, Conduct, Commerce) are covered in detail with age-appropriate,
contextualised examples, including misinformation/disinformation and Al-generated content such as
deepfakes. Contextualised examples, and real-life RPPS examples, are shared with the children so they
are able to recognise potentially harmful behaviour and situations in order to better protect themselves
and their peers. Scenarios are shared with the children that are age-appropriate to ensure they have
the opportunity to learn e-safety skills in a safe and controlled environment.

1.5 Early Years Foundation Stage (EYFS)

In the Early Years, we make it our top priority to provide safe and secure environments in which the
children interact and explore rich and diverse learning and development opportunities. We ensure
that, as well as conducting formal risk assessments, we appraise both the indoor and outdoor
environments and activities to which children are being exposed and make necessary adjustments to
secure their safety at all times, in line with the EYFS Statutory Framework. As well as physical safety, the
relationships between adults and children are paramount and our Early Years curriculum focuses on
emotional security, forming bonds, interacting appropriately with others, and friendships as the
children's first steps in learning. We teach age-appropriate e-safety skills in our computer lessons and
teaching staff are always present when children are using any electronic device as a learning tool at
school. Staff follow our safe changing/appropriate contact expectations (open doors/visibility, no one-
to-one behind closed doors, encouraging independence, second adult where practicable) and raise
any concerns to the DSL immediately.
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1.6 Science

In Science, children learn ways to keep themselves and others safe and how to avoid dangers when
carrying out practical work. For example, teachers will ask children to consider issues of safety as well
as highlighting aspects they may not have considered. As appropriate, new methods of keeping safe
are introduced and correct procedures and handling will be demonstrated. Teachers consider
potential risks associated with practical activities.

In Upper School, the children are introduced to the concepts of 'risk and hazard' using an activity
provided by CLEAPSS (an advisory service providing support in science and technology for a
consortium of local authorities and their schools). Our older children may also be introduced to
common hazard symbols found on household chemicals such as cleaning products. Children in the
Upper School also engage in self and peer assessment of working safely and keeping themselves safe
from harm. Children are aware that certain areas are out of bounds to them (such as the science shed,
storage cupboard in science classroom) and they may not help themselves to any equipment without
permission and supervision.

The children also cover key topics such as a healthy diet, puberty, and the potential impact of harmful
substances such as alcohol, tobacco and drugs which are integral to ensuring the children grow up
safe and with an informed view on such areas of life.

1.7 Art

Our Art department is responsible for risk assessing the art room, resources and kiln room, and these
are regularly reviewed. The teachers give verbal safety instructions prior to any new activity which could
potentially carry a health or safety risk, and they are responsible for ensuring the learning environment
is suitable for pupils on a lesson-to-lesson basis. Art also provides the children with the opportunity to
express themselves in a variety of ways, which is important for their wellbeing. They also learn about a
vast array of different people, cultures and viewpoints and how to appreciate these, even when they
differ from their own.

1.8 Trips

Our busy and varied programme of external visits and residential trips provides children with
opportunities to experience new environments and to acquire new skills and knowledge. One of the
many benefits of this is that the children can develop their understanding and awareness of wider safety
issues and personal risk management.

They develop key skills in communication, collaboration, co-operation and how to work effectively in a
team. This is useful from a safeguarding perspective as they are exposed to different people, different
opinions and viewpoints and learn how to handle themselves in unfamiliar situations.

In order to ensure that all school trips and visits are carried out safely, the EVC oversees the process of
planning trips, carrying out thorough risk assessments and seeking final permission for go-ahead from
Heads of Section. The procedure for planning an external trip is clearly set out and explained during
staff induction and we use the online platform 'Evolve' to guide all teachers through the process.

Any parent or other volunteer accompanying a trip must first complete the School's volunteer
safeguarding induction — watching the safeguarding video for volunteers, reading this policy and
KCSIE Part One, and signing the volunteer safeguarding agreement — and must hold the appropriate
DBS check for their level of involvement before the trip, in accordance with Section 9 of the
Safeguarding Policy. The EVC and DSL confirm this is in place before final go-ahead is given.

1.9 Music

In music lessons, the children are shown safe ways in which to handle musical instruments, and the
music teacher will explain age-appropriate use; for example, there are certain pieces of musical
equipment which the children are told they must not touch or attempt to lift. Children are taught how
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to use their voices to promote good vocal health. All staff are also vigilant in not allowing children to
spend time in the music classrooms or dens without adult supervision.

2.0 Physical Education (PE), Games and Sport

In PE lessons, attention is given to providing a safe learning environment where children are made
aware of any risks and are provided with instructions to help avoid accidents or injury. The PE and
Games staff build strong relationships with pupils and often may be the first to see physical and
emotional issues, which they are quick to relay to the Class Teachers, Heads of Section and DSL if
relevant. PE and Sport are integral to the children's emotional and mental health and their physical
health, and they learn lifelong skills on listening to their bodies and protecting themselves from harm.
Staff delivering PE and sport have regard to the specific risks addressed in Section 13 of the
Safeguarding Policy, including physical contact, changing facilities, one-to-one coaching and away
fixtures.

2.1 Growing Up Safe Educational Programme

At RPPS, we have developed a whole school programme to ensure all the children leave us fully
informed about potential risks and how to look after themselves and to keep themselves safe. This
programme is made up of three key elements:

e Growing Up Safe Cards: these form the central message in our RSE provision and cover topics
such as consent, personal space, being able to express ourselves if something makes us feel
uncomfortable and the private areas of our bodies. In the Upper School, topics also cover gender
identity, adult material and pornography, body dysmorphia, online safety risks and healthy and
unhealthy relationships.

e Classroom Online Safety Curriculum: these lessons and activities have been designed to
support teachers from Reception to Year 6 with ensuring the children in their classes are regularly
receiving relevant and meaningful guidance when it comes to life online. Alongside this, the
children continue to receive online safety messages in their weekly computing lessons.

* Wellbeing Materials: these additional resources are available to all teachers across the school
and have been taken from the Raising Attainment through Wellbeing programme, as well as
resources from The Wellbeing Hub, ChildLine, CAMHS and ThinkUKnow. Staff are made familiar
with the resources in a Staff Meeting each year and are encouraged to use these with their
classes or with individual children or smaller groups, if they feel a child is struggling in any way. It
helps to deal with areas such as anxiety, stress, perfectionism, mindfulness, friendship difficulties
and understanding our thoughts, feelings and emotions.

2.2 Routes of Reporting

At RPPS, we ensure the children are familiar with all the avenues open to them if they were to ever feel
anxious or worried and who is available for them to talk to. In Lower School, children are taught that
their Form Teacher is their first port of call. They are also familiar with and build strong relationships
with the Specialist Teachers and Head of Lower School, all who are available to them if they require
help at any point.

In the Upper School, the children are given the same messages but also learn about CEOP and how
submitting a report is handled by the command programme. They also learn about ChildLine and the
anonymous service offered over the phone and online. Finally, posters in Upper School classrooms
detail additional websites and groups available to the children if they have specific concerns or worries
related to crimes and anti-social behaviour.

Throughout school, children are also familiar with the poster which has our DSL and DDSLs detailed
on them, who they can also approach if they are ever worried about themselves or another child.

Pupils can also use worry boxes or the anonymous online form to report concerns; all routes are
promoted and checked regularly, and every report is logged onto CPOMS and followed up. We hold
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regular parent workshops on online safety, respectful relationships and reporting concerns; resources
are shared termly.

Reviewed by: Phil Cooper
DSL and Head of Upper School
September 2026

Next Review Date: September 2027
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Appendix 1: How We Teach Safeguarding — Progression Grid (Reception-Year 6)

Audit overview staff (one page)

EYFS (R) KS1 (Y1-2) LKS2 (Y3-4) UKS2 (Y5-6) Where taught Evidence / task

Boundaries & consent PANTS rules; safe/unsafe Body privacy; saying 'no’; Personal boundaries; peer  Consent in friendships; PSHEE/RSE; Role-play cards; poster;
touch; trusted adults. kind/unkind behaviour. pressure; respect & coercion; bystander Assemblies; Circle pupil voice notes.
empathy. strategies. time.
Online conduct & digital Asking an adult; being kind  Passwords; keep info Footprint & permanence; Platforms, group chats, Computing; PSHEE; Seesaw/portfolio post;
footprint online; time limits. private; tell an adult. respectful posts; reporting. = etiquette; footprint & Assemblies; Form class charter; quiz.
reputation. time.
Reporting routes & help- |dentify trusted adults; Who to talk to; Childline; Anonymous online form; How to report sexual PSHEE; Assemblies; Exit ticket: ‘'Who would
seeking worry box. class worry box. DSL posters; CEOP harassment/abuse Form time; Posters. you tell?’; reporting flow
symbol. online/offline. chart.
Bullying (incl. cyber & Kind hands/words; tell an What bullying is; Cyberbullying & prejudice- Harassment, hate PSHEE; Anti-bullying Scenario sort; pledge;
discriminatory) adult. repetition/impact; based bullying; evidence-  language, consequences & week; Online safety anti-bullying week artifact.
upstander actions. keeping. support. lessons.
Sexual harassment Safe/unsafe secrets; Respectful language; Boundaries; reporting; Nudes/semi-nudes (what PSHEE/RSE; Scenario responses;
basics personal space. unwanted attention. never ‘just banter’. to do, incl. Al-generated), Assemblies (age- safeguarding poster
upskirting; UKCIS appropriate). check.
guidance.
Misinformation, True/not true (stories vs Fact vs opinion; check with  Source checking; spotting  Bias, algorithms, Computing; PSHEE; Source triangle;
disinformation & facts). a trusted adult. clickbait; simple fact- deepfakes, Al limits; verify ~ Digital & Al policy verification checklist.
deepfakes/Al check. & report. links.
Mental health & Naming feelings; calm Big feelings; help-seeking;  Coping strategies; who Sleep, social media, body PSHEE; PE; Feelings check-in; self-
wellbeing corners. kindness. helps; online effects on image; where to get help.  Assemblies; Tutor care plan; signposting
mood. time. card.
Prevent: critical thinking Listening & turn-taking; Different views; kind Spotting persuasion; Identifying manipulative PSHEE; Assembilies; Debate protocol;
& respectful debate fairness. disagreement. respectful challenge; narratives; seeking help. RE/English links. persuasive techniques.
values.
Safe use of devices & Ask before photos; school Permission for photos; why  Age-appropriate rules; Legal/ethical basics; what Computing; PSHEE; Class charter: ‘What I'd do
image sharing rules. privacy matters. reporting unsafe images. to do if sent an indecent Online safety if..." card.
image. assemblies.
Safe travel/transition &  Adults keep me safe at Road safety basics; stay Route planning in pairs; Phone/street smarts, PSHEE; Assembilies; Route plan; secondary
independence (Y6) school/community. with trusted adults. safe meeting points. public transport; Yé transition Q&A,; safety pledge.
secondary transition. programme.

Notes: Adjust language/resources for vulnerable learners (AEND/EAL/LAC). Evidence can include Seesaw/portfolio entries, exercise books, displays, lesson plans, assembly slides, and pupil voice surveys. Log
concerns/teachable moments on CPOMS as appropriate.
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